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Abstract - Mastering writing skills is important for vocational school students, 

yet they are low in motivation due to monotonous learning media. This study 

measures the potential of Canva as a learning medium to enhance writing 

motivation among vocational high school students. The research employs a 

Pretest-Posttest Control-Group Design with 70 students in grade 10 enrolled in 

hotel accommodation at SMKN 1 Kalasan. Participants were cluster-randomised 

into a treatment and a control group. Data were collected using pre- and post-

test questionnaires. The questionnaire demonstrated strong validity and high 

reliability. Quantitative data were analysed using descriptive statistics and One-

Way Analysis of Covariance (ANCOVA), resulting in significant treatment 

effects (p < .05) when utilizing Canva. The experiment group's learning with 

Canva consistently shows higher motivation and engagement. Canva-based 

instruction effectively enhanced students' writing motivation in a vocational ESP 

setting. Integrating Canva into English language writing instruction effectively 

increases students’ motivation to learn. These research findings supported the 

utilisation of interactive and visually rich media in the classroom. The 

integration of Canva can foster students’ motivation, engagement, and the 

development of writing skills. Students should use Canva for their learning 

materials, as it is one of the learning facilities provided by the Ministry of 

Education. 
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1. Introduction  

 

English language skills have been acknowledged as necessary in academic and professional fields. This 

skill is particularly essential for students who seek to maximise their potential globally (Ana, 2018). They 

will need English skills, especially writing skills when they go professional globally. Hence, in Indonesia, 

English as a Foreign Language (EFL) is a mandatory subject in secondary and higher education. In the 

current Merdeka Curriculum, the role of English instruction is particularly vital for vocational high school 

students preparing to enter the workforce after graduation (Santika et al., 2023). English skills are important 

to improve students' employability. Research in vocational education contexts has shown that English 

instruction also develops students' social critical thinking skills (Albashir Jamoom, 2021; Al-Hammadi & 

Sidek, 2015; Amalia et al., 2021). 

Despite the recognised importance of writing skills, students have a negative perception of writing 

activities (Pertiwi & Sumbawati, 2019). These students show a preference for speaking and listening skills 

due to their perceived immediate applications (Siswanjaya, 2021). One cause is the lack of variation in 

learning media. Though the government already provides them with a free premium Canva account, and is 

familiar with the app. These students failed to maximise the use of this facility. The conventional learning 

media worsened the situation, as they make the lessons monotonous (Li, 2016). The students also do not 

realise how important it is for them to master the English language. Their lack of awareness limits the 

students' engagement and lowers their interest. Students also have low motivation for writing tasks. It 
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reduces their learning potential and negatively impacts the class atmosphere. These problems lead to 

negative perspectives in the English class. 

Integrating technology in the classroom can enhance students' motivation to write (Negoescu & 

Mitrulescu, 2023). It exploits students’ natural interest in technology. Interest is important to increase 

students' motivation. Previous studies suggest that intrinsic motivation often shows better results than 

extrinsic motivation (Putri & Aminatun, 2021; Harmer, 1991; Wang & Troia, 2023). Though in reality, 

balancing both motivations is crucial. Canva, with its features, helps improve both motivation. As an 

authoring tool, Canva can facilitate the teaching and learning process. It makes writing activities more 

engaging and accessible for both students and teachers (Gehred, 2020; Erwin et al., 2023). 

This study aims to examine Canva as a learning medium to enhance students' writing motivation 

in vocational high schools. The research investigates whether implementing Canva can improve students' 

motivation to engage in writing activities. The study contributes to a better understanding of the technology-

integrated learning methodologies. 

The study will answer the following research questions: (1) Does incorporating Canva into writing 

instruction influence students' motivation? (2) How does the use of Canva affect students' engagement and 

participation in English writing activities? 

English language learning in the Merdeka Curriculum has a competency standard focusing on the 

four skills of reading, writing, speaking, and listening. Writing and speaking skills are considered 

productive skills in English (Chamba et al., 2019). Mastering writing skills is complex; it requires a 

combination of theoretical knowledge and practical application. Students should master skills such as topic 

selection, grammar, tone, cohesion, and purpose. These can make students perceive writing skills as 

challenging to acquire (Ali et al., 2019).  

According to Linse and Nunan (2005), writing is both a process and a product. In vocational high 

schools (SMK), developing students' potential in the field of work is important. Students are prepared to 

enter higher education or work immediately after graduation (Indonesian Ministry of Education and 

Culture, 1990; Indonesian Ministry of Education and Culture, 2016). Basonggo (2016) highlights the 

critical role of writing in professional communication in this context. Writing instructions should be in line 

with the expectations of the Merdeka Curriculum. Grade 10 students should be able to produce various 

types of text. These texts teach their learning, which will be applicable in their future job. English language 

learning in SMK applies English for Specific Purposes (ESP). ESP focuses on communication relevant to 

each student's expertise or major (Surjono & Susila, 2013). Each lesson will be specially tailored to match 

students ’ needs. 

In writing skills, motivation plays a big part (Dhanya & Alamelu, 2019). When students have a 

high motivation, it is more likely for them to learn. Motivation represents a student's drive to achieve their 

goal (Pertiwi & Sumbawati, 2019). There are two types of motivation: extrinsic motivation, which stems 

from external sources, and intrinsic motivation, which stems from internal satisfaction and personal interest 

(Toba et al., 2019). Intrinsic motivation makes students more independent and competent (Llanga Vargas 

et al., 2019). Intrinsic motivation often produces better learning outcomes. However, it is important to 

maintain a balance between intrinsic and extrinsic motivation (Steinmayr et al., 2019). Both types of 

motivation are important for students to achieve better learning outcomes. Highly motivated students will 

practice writing effectively and persist despite challenges they face while learning (Tridinanti et al., 2020).  

A learning medium is a crucial tool for delivering material from teachers to students (Maeda & 

Juma, 2024). Interactive learning media is important because it makes lessons enjoyable and memorable. 

Innovative learning media can also address students’ boredom and low motivation, which is often caused 

by conventional media. Good learning media promotes classroom engagement, improves motivation, and 

achievement. With technology involved in the learning media, students’ interest will increase (Puhka et al., 

2023). The integration of technology in the classroom has been shown to enhance students' writing 

motivation. It is done by utilising their natural interest in digital tools (Negoescu & Mitrulescu, 2023; 

Tangkin & Andayani, 2015). 

In learning, Canva is classified as an authoring tool. An authoring tool is software that enables 

users to create, design, and produce digital content without requiring advanced technical programming 

skills (Gehred, 2020). These tools provide user-friendly interfaces, templates, and multimedia integration 

capabilities that allow users to create learning resources. Canva qualifies as an authoring tool because it 

provides all the essential characteristics that define this category of software. Canva is equipped with 

various features that are user-friendly for all. It allows users to create designs from scratch or customize 

templates with free graphics (Erwin et al., 2023). Canva’s features enhance student motivation, focus, 

memory, and behaviour. Due to its simple appearance and ease of navigation, Canva can be used as a 

versatile learning tool that makes learning assignments more engaging and helps students visualise abstract 
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ideas (Siswanjaya, 2021; Smaldino et al., 2014). This research proposes using this simple, accessible, and 

interactive platform to enhance writing motivation. 

 

2. Method 

This research used quantitative methods to examine the impact of a specific learning medium (Canva) on 

students' motivation. It uses a quasi-experimental, pre-test, and post-test control-group design aimed at 

testing causal relationships between variables (Creswell, 2013). The intervention was done in this research, 

and the participants could not be assigned randomly. So, the researcher used an existing intact class. The 

dependent variable, or student motivation, was measured on two occasions: before the intervention or the 

pre-test and after the intervention or the post-test. The pre- and post-test allows the researchers to observe 

students’ motivation changes. Class B, who served as the control group, did not undergo the intervention. 

This group allows the researcher to compare the changes with more confidence (Sukmawati & Salmia, 

2023). 

The population for this research is grade 10 students in SMKN 1 Kalasan who study hotel 

accommodation. All participants provided informed consent before taking part in this study. Prior to data 

collection, the study received ethical approval from the authorized institutional ethics committee. 

Participants were fully informed about the purpose of the study, the procedures involved, and their right to 

withdraw at any time without consequence. Anonymity and confidentiality of all responses were assured, 

particularly for survey and questionnaire data. No vulnerable groups were involved in this research. From 

the population, 70 students were selected with cluster-random sampling. The researcher chose this method 

because participants were already organised into classes. All participants are native Indonesians with low 

pre-existing English skills and motivation. The sample homogeneity demonstrates methodological strength 

in terms of internal validity. The participants were:  (1) Hotel accommodation A (n=35) as the experimental 

group and (2) Hotel accommodation B (n=35) as the control group 

The data collected for this study were from pre- and post-test questionnaires. The questionnaires 

were an adaptation from Wahyuningsih (2011). It includes 20 closed-ended questions designed to examine 

students' motivation levels and their learning experiences. All items employed a four-point Likert scale. 

Construct validity was examined using Pearson's Correlation analysis with a high correlation coefficient 

(r=0.79 > 0.00). Moreover, inter-rater reliability was confirmed for all items using Niño-Zarazúa's (2012) 

r-table at the 0.05 significance level. 

In addition to validity, the researcher assesses the reliability. The internal consistency of the 20-

item scale was evaluated through a test. It is performed using Cronbach's Alpha in SPSS 27.0, yielding a 

score of 0.723. The result indicates high reliability, confirming that the questionnaires consistently measure 

student motivation and learning experiences (Hamed & Lumpur, 2016).  

The validated instruments were then administered accordingly (Johnson & Christensen, 2016). 

The pre-test questionnaire was administered to all samples to establish the baseline motivation levels for 

both groups and to provide data for the covariate. After that, the experimental group (n=35) received writing 

instruction utilising the Canva-based learning medium. Concurrently, the control group (n=35) received 

writing instruction based on a conventional learning medium. After completing the intervention, the post-

test questionnaires were administered to the entire sample. The post-test questionnaires provided the final 

data of the dependent variable.  

One-Way Analysis of Covariance (ANCOVA) was the statistical technique used to analyse the 

quantitative data (students' motivation) and test the hypotheses. ANCOVA was used to control for variables 

beyond the dependent and independent measures (Mackey & Gass, 2005). Prerequisite analyses for 

ANCOVA were performed before hypothesis testing, including tests of normality, homogeneity, and 

linearity. The researcher performed a Shapiro-Wilk test to assess the normality of the data. It is confirmed 

that the normal data distribution (p-values >0.05) (Mishra et al., 2019). Homogeneity testing using Levene's 

test was used to verify that the data originated from populations with equal variances (Sugiyono, 2011). 

Data were considered homogenous when the significance value was greater than 0.05. Linearity testing was 

done to examine whether relationships between covariates and dependent variables could be represented 

by linear functions (Johnson, 2016). Linearity was confirmed when the significance score was lower than 

0.05. 

Hypothesis testing was used to analyse whether students' writing motivation in the group that used 

Canva as a medium of learning was higher compared to that of the group using the conventional learning 

medium. The null hypothesis (H0) was stated as: there is no difference in motivation scores of students 

between groups. The alternative hypothesis (H1) was that there is a difference in students' motivation 

between groups and the experiment group will have higher motivation. Hypothesis testing was only 
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considered when the prerequisite requirements were met. The H0 is accepted if p > 0.05 and H1 is accepted 

if p < 0.05 (Jennings & Cribbie, 2016). 

 

 

3. Results and Discussion  

3.1 Results Data analysis and results 

The research was conducted in two classes, namely X Hotel Accommodation A and X Hotel 

Accommodation B. Both classes were getting the same teaching material. The material being taught in the 

class was ‘Introduction.’ This material included self-introduction, personal branding, resume, and other 

related topics. The questionnaire was administered to gather information about students’ motivation to 

write. This research used a quasi-experimental pretest-posttest control group design. The experimental 

group (X Hotel Accommodation A) received the material via Canva as a learning medium, while the control 

class (X Hotel Accommodation B) used conventional methods. Both groups took the same pretest and 

posttest to measure their writing motivation and writing skills with appropriate research instruments.  

The experiment and control classes took a pretest to assess the students’ initial abilities. The pretest 

result will serve as the benchmark for measuring progress after the intervention. In the intervention class, 

Canva is used to facilitate explanations, practice, and visual aids for students. The control classroom 

exclusively used conventional learning media. The teacher explained the material using a whiteboard, and 

the students wrote in their books for the exercise. The primary source for the material and the exercise was 

the textbook that the teacher provided. There was no other learning media or digital learning media used in 

the class.  

The posttest was conducted to see if there were any differences in student learning outcomes after 

being given treatments. The pretest and posttest data will then be processed with descriptive and inferential 

statistics. The inferential study used in this study was One-Way Analysis of Covariance (ANCOVA), which 

used SPSS software version 27. Based on the data collected, the researcher analyzes the score to determine 

any increase in student motivation to write after using Canva as a learning medium. This was done by 

comparing scores from the pretest and post-test results. The researcher gathered 35 answers for each test in 

the control class (X Hotel Accommodation B). The lowest item in the questionnaire was number 4, which 

shows the students did not spend time learning English in their house. Another item with low score is 

number 16 shows that the student does not regularly bring a dictionary to class, and Item 15 says, “I prepare 

the next materials of English at home.” This shows that students are unwilling to learn the English language.  

The data was collected from 35 students from X Hotel Accommodation B class. The posttest score 

of the control class decreased from their pretest score. This indicates that Conventional learning media 

struggle to enhance students' writing motivation and outcomes. The control group has lower scores in their 

writing motivation. This would signify that the students who use Canva as their learning medium have 

higher motivation to write. 

X Hotel Accommodation, as an experimental class, uses Canva as its learning medium. The 

experiment class uses Canva as its primary learning media. Canva was used to explain the material, make 

an assignment, make notes, and much more. Thirty-five answers were gathered from X Hotel 

Accommodation A as the experiment class. The lowest items in the questionnaire matched those in the 

control group. This shows that from the beginning, the student does not have high motivation in writing. 

These students in the experiment class use Canva as their learning media. They were showing higher levels 

of motivation. Higher scores are associated with a student who uses Canva as their learning media. This 

suggests that Canva can enhance student motivation and their achievement in writing.  

Before testing the hypothesis, the researcher makes sure that the data passed the requirement for 

ANCOVA. The normality test was done to see if the data that will be further tested were distributed 

normally. This test was conducted on both independent and dependent variables used in the research. This 

test will be conducted using SPSS software version 27.0. The desired result was a data set that was normally 

distributed or approaching normal distribution. The researcher adapted the Shapiro-Wilk test as the amount 

of data used in this research was below 100. The data is considered normally distributed if the significance 

level is larger than or equal to 0.05. Based on the normality test that has been done, all the data that will be 

further analysed is distributed normally. This was seen from the Sig score, which was more significant than 

0.05. This data was considered good as it fulfilled the requirement of being normally distributed or 

approaching normal distribution.   

The homogeneity test was done to see if the data collected were from the homogenous variant. 

Levene’s test was used to examine the homogeneity of the data used in this research. The test was done 

with the help of SPSS software version 27.0. The data could be considered homogenous if the significance 

level was higher than 0.05. Based on the test, all data sets used in this research were homogeneous (p=0.431 
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& 0.185).  The last analysis before hypothesis analysis was the Covariate Linearity Test. This test was done 

to see if there is a linearity between the dependent and independent variables. The data was tested with the 

help of software SPSS version 27.0. The result showed that the questionnaire and writing test are linear 

(p=0.527 and p=0.557). So, both data are considered linear, as the significance from deviation from linearity 

is higher than 0.05.  

Hypothesis analysis can be done after the research data meets the pre-requisite test. The hypothesis 

from the group using Canva as a learning medium achieved better results in students’ writing motivation 

scores after the treatment compared to the group using a conventional learning medium at a vocational high 

school. So, the researcher assumes that the writing motivation score of the experiment class (X Hotel 

Accommodation A) will be higher than that of the control class (X Hotel Accommodation B). To test the 

hypothesis, the post-test questionnaire data from the experimental and control classes were compared.  

Hypothesis testing will be done using the ANCOVA test. The data can be analysed with ANCOVA 

(Analysis of Covariance) because the data in this research meet the prerequisites and are most suitable to 

be tested with ANCOVA. This test was done with the help of SPSS software version 27.0. Based on the 

ANCOVA test that has been done, the questionnaire data resulted as follows. 

 
Table 1. ANCOVA Test Result for Questionnaire 

Tests of Between-Subjects Effects 

Dependent Variable:   Posttest  

Source Type III Sum of Squares df Mean Square F Sig. Partial Eta Squared 

Corrected Model 959.718a 2 479.859 21.893 .000 .395 

Intercept 1626.411 1 1626.411 74.204 .000 .526 

Prettest2 329.718 1 329.718 15.043 .000 .183 

Class 405.456 1 405.456 18.499 .000 .216 

 

As we can see in the table above, the value of sig (2-tailed) is 0.00 or less than 0.05. This meant 

that the H0 was rejected, as the significance value was smaller than the significance level of 0.05. As the 

H0 is rejected, that means there is a significant difference between the pretest and the posttest scores. The 

partial Eta Square (η2) value is 0.216, indicating that there is a noticeable effect on students' writing 

motivation after the intervention. According to Wei et al. (2019), this score has a significant effect size, 

meaning that Canva significantly impacted students' writing motivation. A similar result was shown in the 

writing test data. The ANCOVA test for the questionnaire showed that Canva, as a learning medium, 

significantly impacted both students' writing motivation and skills. Furthermore, it provides proof of the 

effectiveness of Canva as a learning medium in English classrooms 

3.2 Discussion 

The main objective of this research is to determine whether Canva as a learning medium positively affects 

the writing motivation of the tenth-grade hotel accommodation at SMKN 1 Kalasan. A questionnaire will 

measure students’ writing motivation. The researcher assumes that writing motivation can improve 

students' writing skills; the data will be further tested if their writing skills increase with writing tests. The 

research result showed that the average post-test score from the experimental group was higher than that of 

the control group. The average control group score from the questionnaire was 51.28, while the experiment 

class got 55.83. The mean discrepancy between the two classes was far, with a difference of 4.55. 

The mean difference between both two groups is that the results from the questionnaires showed 

that the experiment class was higher. The class that uses Canva as a learning medium scores higher in 

writing motivation questionnaires. Following these findings, the acquired research data underwent 

statistical processing to verify hypotheses that had been established beforehand. The hypothesis testing was 

done to see if the independent variable had any significant influence. The hypothesis analysis was carried 

out with writing motivation as the dependent variable and Canva as the independent variable in mind. 

Before the researchers carry out hypothesis testing, researchers need to test whether the data is eligible for 

the test. This was done with SPSS software version 27.0. Both data from the questionnaire and the writing 

test were tested with a prerequisite test in SPSS.   

The tests carried out include the normality, homogeneity, and covariate linearity tests. The result 

of this test was that all the significance levels were more significant than 0.05. It can be concluded that the 

data could be used in the ANCOVA test. The ANCOVA test sig value from the questionnaire is 0.00, and 

the writing test was 0.00. Both results show the sig value smaller than 0.05; this meant that the H0 was 
rejected. This hypothesis analysis can be interpreted as Canva as a learning medium in English class in 

SMKN 1 Kalasan, which has a positive effect on students’ writing motivation and improves students’ 
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writing skills. The class that uses Canva as a learning medium scores higher in writing motivation and tests 

than the class that employs conventional learning media or does not use Canva.  

The research result showed that the use of Canva as a learning medium enhances student writing 

motivation at grade ten hotel accommodation SMKN 1 Kalasan. Students' writing motivation was important 

to their writing course (Kulusakli, 2021). Students need to be motivated to learn English, especially writing 

skills, intrinsically and extrinsically. The emphasis on both motivations are needed as the balance between 

two motivations are important. In line with this, Süğümlü et al. (2019) also stated that students with a high 

level of motivation to write will be better with their writing skills. Because motivation is a significant factor 

in students' writing skills. Students with high motivation practice more and have higher writing skills. Thus, 

the teacher needs to support and encourage the students to be more motivated in learning writing skills.  

Using Canva as a learning medium in the classroom was found to improve students' writing 

motivation. This is shown in the questionnaire results, writing test results, and observations. The students 

looked delighted and more enthusiastic about doing their writing task in Canva. Dmitrenko et al. (2024) 

found that students think using Canva in the class helps them in their writing course. Not only does it make 

the class more interesting, but Canva also enhances students' focus and attention. The digitisation that is 

happening also supports Canva to be used in class as the students become more native to technology.  

Moreover, Canva is an application that allows students to write, design, and make anything they 

desire to support their learning process. Canva not only helps students but also helps teachers develop 

learning materials. It aligns with Hadi et al. (2021), who stated that Canva makes teachers' jobs easier with 

its features. The application is able to facilitate either students or teachers in designing anything they need 

to support the writing course. Students and teachers can make posters, PowerPoint presentations, 

documents, mind maps, and many more to cater to their needs in learning writing skills. This convenience 

is able to foster writing classes better. It is recommended that Canva be used in a classroom.   

Applying Canva in the class can enhance learning achievement in writing tasks. This aligns with 

Dmitrenko et al. (2024), who state that implementing Canva as a learning media will encourage students to 

improve their writing skills. Not only as a learning medium, Canva also serves as a visual aid for students, 

offering numerous examples within the app. Smaldino et al. (2014) also noted that Canva helps students 

develop their skills by revisiting the application's information and examples. Furthermore, Canva has many 

interactive features that enhance students’ engagement and make the whole writing process enjoyable and 

not intimidating anymore. This increasing engagement can increase students’ creativity and writing 

motivation as they explore different ways to express their ideas visually.  

Using Canva can make the class more effective and interactive, as communication and 

collaboration often happen during the process. Canva is able to enhance interactivity in class and 

collaboration with peers. Supporting the perspective of Mangesa and Andayani (2015), utilising learning 

media can make an effective and sustainable learning process. It makes it easier for teachers to convey 

information to their students. Canva, as a learning medium will help students comprehend and absorb the 

materials the teachers present. This also complements the views of previous experts, Smaldino et al. (2014), 

who emphasise Canva as a tool to help boost students’ motivation to write extensively. The change in 

environment also excites the students as the learning process becomes more interactive. The vast variation 

of templates and designs provided within the app elevates the writing experience. It made writing tasks 

more enjoyable and inspired students’ creativity, so the students could express their ideas visually. The 

teacher and students can also maximise belajar.id account that the government provides premium access to 

Canva and elevates both parties' teaching and learning experiences.  

To prevent generative artificial intelligence (AI) use in Canva in students' work, teachers had to 

make strict guidelines and rules in class. The teacher had to ensure that the students were active contributors 

and that the activity was closely supervised. The AI feature had to be turned off to maintain the authenticity 

of the student's work. By restricting access to AI and emphasising student authenticity, Canva is able to 

facilitate an interactive learning environment that improves students' writing motivation. Canvas's available 

feature can help students develop their writing while keeping the originality of the students. 

Therefore, utilising Canva as a learning medium positively affected writing motivation and 

students' writing skills. This was also in line with previous research that underlines the importance of 

learning media in improving students' writing motivation, which will also improve their outcomes. Many 

features on Canva, such as templates, visual and audio, and collaborative tools, allowed the students to 

express their ideas more creatively and confidently. In conclusion, Canva enhances student writing 

motivation and writing skills.  

This research is limited to the sample as it only analyses students in SMKN 1 Kalasan, so the result 

might not be able to be generalised in another vocational major or different school. The limitation goes on 

the lack of information on other factors that were not investigated that might affect students' writing 
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motivation—the information regarding students’ vocabulary mastery, teacher support, etc. There is also a 

probability of disturbance outside measured factors, such as noise disturbance in class, social interaction, 

etc. Despite these limitations, Canva as a learning media still positively affects students' writing motivation. 

 

4. Conclusion 

 

This study demonstrates that learning to write with Canva can increase EFL students' writing motivation in 

vocational schools. Theories about multimodal learning and authentic tasks for engagement support the 

findings of this study. The test results show that design-based digital tools such as Canva can support 

learning. The increase in student writing motivation and skills shows that Canva can improve their learning. 

It can also overcome students’ attitudes that are often a challenge in EFL writing instruction. This research 

provides a practical guide for ESP teachers. For vocational teachers, Canva-based writing learning can 

increase student engagement and professional development, relevant to students’ communication skills. 

However, a successful implementation of Canva requires careful attention to task design, clear objectives, 

and the quality of language used. Future research can investigate optimal implementation strategies and 

examine the long-term sustainability of the methods. 
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